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I. JNTROVUCTION 
A. Background 

In 1965, the November issue of Cottage, Engt^^&k contained a prelim- 
inary statement on qualifications for secondary teachers of Eng- 
lish as established by the Illinois State-Wide Curriculum Study 
Center in the Preparation of Secondary School English Teachers 
(ISCPET) . This statement established five major areas in which 
preparation was deemed essential. Standards for minimal, good, 
and superior abilities were established in the areas of knowledge 
of language, written composition, literature, knowledge and skill 
in oral communication, and skill in the teaching of English. The 
focus of this study is on item 4, knowledge and skill in oral com- 
munication. Specific attention is given to the assertion that the 
competently trained and qualified secondary school teacher of Eng- 
lish must be skilled in reading aloud. 

It may be conceded that there are minimal standards of pronuncia- 
tion, enunciation, and diction that a professional secondary 
teacher of English should be expected to meet inasmuch as the 
speech habits of the classroom teacher undoubtedly will influence 
the habits of the student. The imitative aspects of speech learn- 
ing have long been acknowledged. The ISCPET criteria for profes- 
sionally qualified secondary school teachers of English, however, 
emphasize that not only should this teacher have good basic speech 
habits, but also that this teacher should have the ability to read 
aloud effectively. The "good" teacher is characterized as having, 
"an ability to read aloud well enough to convey most aspects of 
the interpretive art - meaning, mood, dominant emotions, varying 
emotions, overtones, and variety." The "superior" teacher is ex- 
pected to manifest "touches of expertise and showmanship of the 
professional oral interpreter or actor." 

The ISCPET references to teacher skills in oral interpretation are 
based upon the assumption that students are often introduced to 
literature through oral presentation, and that the English teacher 
who is ill-equipped to present material orally may stifle or delay 
a student's appreciation of literary art. John Crowe Ransom sup- 
ported these assumptions in The inJo^Zd'^ Body (Scribners, 1SL38) , 
when he observed; "Some of the best work now being done in [Eng- 
lish] departments is by men who do little more than read aloud 
well, enforcing a private act of appreciation upon the students." 
In kpipfiooLdke^ to Ltten.atun.e (Prentice-Hall, 1956) , David 

Daiches concluded, "There are some who can be brought to enter in- 
to the rich vitality of a work more effectively by having it read 
aloud slowly, with proper phrasing and emphasis than by the most 
careful analysis of its structure." Additional evidences of the 
efficacy of the oral approach to the study of literature may be 
discovered in the doctoral studies of Sister Wulftange (Ohio State 
University, 1963) , J. Paul Marcoux (Northwestern, 1965) , and Don- 
ald Salper (University of Minnesota, 1965) . 
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B. Hypothesis 



The development of skills in oral interpretation is an essential 
part of the preparation of the secondary teacher of English. 

C. Purpose and Objectives 

The study was designed in order to ascertain whether or not "an 
ability to read aloud well enough to convey most aspects of the 
interpretive art - meaning, mood, dominant emotions, varying 
emotions, overtones, and variety," as stated in the ISCPET cri- 
teria is in fact a valid objective in the preparation of second- 
ary teachers of English. The basic question to be answered is 
whether or not the practicing secondary teacher of English be- 
lieves that the ability to read aloud well should be an objec- 
tive of his professional preparation. Moreover, the study de- 
sign was intended to discover if those teachers who have had 
preparation in oral interpretation find that preparation to be 
an asset, and if those teachers who have not been so prepared 
find the absence of that preparation to be a liability. Finally, 
the study attempted to discern how the attitudes toward oral in- 
terpretation of those engaged in teaching English at the second- 
ary level compared with the attitudes of those responsible for 
planning and supervising preparatory programs for secondary teach- 
ers at the college and university level. 

In addition to the primary objectives, it was anticipated that. in- 
formation might be compiled revealing how often secondary teachers 
of English read aloud to their classes, and how the attitudes of 
secondary teachers of English toward the definition and objectives 
of oral interpretation compare with college professors of English 
and speech. 



II. METHOV 

A questionnaire was designed to serve as the basic instrument. 

The procedure included the preparation of sample survey items which 
were distributed to a group of secondary English teachers, college 
English professors, and college speech professors for evaluation. 
The pre-test group was asked to respond to the clarity and validity 
of each survey item. Suggestions for change were noted and incor- 
porated into a final revision of the survey instrument. 

The final version of the survey instrument contained eleven items. 
Secondary teachers of English were asked to respond to all eleven 
items. Eight items were submitted to college English professors, 
and seven to college speech professors. 

A copy of the eleven survey items is attached as appendix A. Items 
F, G-1, and G-2 were omitted from the questionnaire sent to college 
professors of English. In order to provide for comparison of re- 
sponses, the statement of item A for college English professors 
was changed to read: "Teachers of English should read aloud to a 

class ..." Items A, F, G-1, and G-2 were deleted from the ques- 
tionnaire submitted to college speech professors. 
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III. RESULTS 



Survey instruments were distributed on the basis of ^ ^ . 

lection. Respondents were chosen from the Directory Supplement 
of Illinois Secondary Teachers for 1967, the Directory of ^he 
Speech Association of America, and catalogs for ^ 

leges and universities in the state of Illinois. Five hundred 
(500) questionnaires were distributed to secondary teachers of 
Enalish in the state of Illinois, with three hundred and five 
(305) reporting. Two hundred questionnaires went to college Eng- 
lish’ professor!; with ninety-six reporting, ^wo hundred ques txon- 
naires were sent to college speech professors, with one hundred 
and thirty (130) reporting. 

Respondents were instructed to examine the statement of each sur- 
vey item, and to mark a point on the sealed ““"tin""™ °°«es^nd- 
ing with their attitude or experience. The response continu^ 
was scaled from 0 through 10. Sample means (X), varianc ( ) 

and sample standard deviations (s) were computed as shovm in f ig 
ures 1,^2, and 3. A 95% confidence interval for the population 
mean was computed for the responses of secondary school teachers 
of English as shown in figure 4. 
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IV. VJSCUSSJON 



With fifty-nine percent (59%) of the total survey group respond- 
ing, the subject of the survey would seem to be a sensitive one 
with the sampled population. Secondary teachers of English and 
college professors of speech seemed most sensitive to the survey 
topic with sixty-one percent (61%) and sixty-fiye percent (65%) 
responding respectively. Additional evidence of subject sensi- 
tivity may be revealed by the rapidity with v/hich secondary 
teachers of English responded to the survey. Five hundred (500) 
questionnaires were posted to secondary teachers of English on 
Monday, April 17, 1967, with a request for return within three 
weeks of the mailing date. By Thursday, April 20, 1967, two 
hundred (200) completed questionnaires had been returned to the 
survey office. This represented forty percent (40%) of the total 
mailing for this group, and over sixty percent (60%) of the ulti- 
mate total of responses for this group. 

Responses to item A suggest that college professors of English in 
the state of Illinois, as represented by this sampling of the pop- 
ulation, believe that teachers of English should read aloud to 
their classes almost every day. The survey indicates, moreover, 
that secondary school teachers of English are following this prac- 
tice. Mean responses to this item were almost identical for each 
group. It may be concluded, therefore, that oral reading is a 
recommended and frequently used tool in teaching English at the 
secondary level. 

All three groups, as evidenced by responses to item B, stress the 
importance of the ability to read aloud well in teaching English. 
This is reinforced by the mean responses of each group to item C 
which establishes the attitude that lack of skill in reading aloud 
is conceived as being a handicap in teaching English. Responses 
to items B and C would seem to support the ISCPET criteria which 
indicate that the professionally competent secondary teacher of 
English must possess skills in reading aloud. 

Responses to items D and E may be interpreted as revealing some 
degree of agreement as to what the tern oral interpretation means 
to the sample groups. The mean responses for each group would 
suggest agreement that the term oral interpretation relates to 
neither undramatic reading aloud, nor to acting. The term oral 
interpretation is apparently most often associated with the abil- 
ity to control the instruments of expression to convey moods and 
emotions, to clarify meaning, and perhaps in this way to intensify 
the experience of the literature. Mean responses to items I and J 
reinforce this association of the term oral interpretation with 
the combining of certain aspects of literary criticism and analy- 
sis, with matters of voice and delivery. The low standard devia- 
tion on item J for the college speech professors would indicate 
that this group more uniformly identifies oral interpretation as 
combining aspects of literary analysis and criticism with matters 
of voice and delivery. Responses to items D, E, I and J would 
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tend to substantiate the ISCPET standards establishing that good 
and superior secondary teachers of English be skilled in the art 
of oral interpretation. Responses to these items may also sug- 
gest that the ISCPET criteria should describe characteristics 
associated with good oral interpretation rather than acting 

Mean response to item F would seem to indicate that the average 
secondary teacher of English responding has had at least one for- 
mal course in oral interpretation as part of his preparation for 
teaching English. The standard deviation for this item, however, 
suggests that the responses are widely spread on the scale. It 
may be concluded, therefore, that while formal course work in oral 
interpretation is not uncommon, it is far from being a universal 
experience in the preparation of secondary teachers of English as 
represented by the sample group ^ 

In item G-1, those secondary teachers of English who had had some 
formal preparation in oral interpretation were asked to evaluate 
that preparation in the actual practice of teaching English. The 
mean response indicates that undergraduate preparation in oral in- 
terpretation has proved helpful in teaching English. This infer- 
ence is reinforced by the responses of those lacking preparation 
in oral interpretation who reflect in item G-2 that this lack has 
been a handicap in teaching English at the secondary level. 

Finally, the responses of each group to item H suggest that an 
undergraduate curriculum designed to prepare secondary teachers of 
English should include at least one course in oral interpretation. 
It may be significant that the secondary teachers of English were 
particularly positive on this recommendation with a lower standard 
deviation and a higher mean than either of the other sample groups. 
It should be noted that the college professors of speech and the 
secondary teachers of English were consistently stronger and more 
unified in their responses to the survey items than were the col- 
lege professors of English. 

The results of this study would seem to substantiate the hypothe- 
sis that the development of skills in oral interpretation is an 
essential part of the preparation of secondary teachers of English. 

Moreover, the computed confidence interval indicates that if sample 
after sample of the size N (approximately 300) were taken from 
secondary teachers of English in the state of Illinois, 95% of all 
these sample means could be expected to fall within the intervals 
indicated. 
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V. CONCLUSIONS 

It may be concluded from the responses to the survey that oral in- 
terpretation is a subject of interest and concern to those who 
teach English at the secondary level , and that it is an instrument 
used almost daily in teaching. Moreover, the Illinois secondary 
school teacher of English, as represented by the sample group, 
supports the hypothesis that developing skills in reading aloud 
should be an objective of programs designed to prepare secondary 
teachers of English. The study reveals that preparation which de- 
velops skill in oral interpretation is considered to be an asset 
in teaching English and, concomitantly that the lack of preparation 
in oral interpretation is considered to pose some liability in 
teaching English effectively at the secondary level. 

The survey results would seem to warrant further investigation i^~ 
to ways and means whereby the development of abilities in oral in- 
terpretation can be provided to those preparing to teach English 
at the secondary level. 



VI. SUMMARi' 

This study was designed to ascertain whether or not the develop- 
ment of skills in oral interpreation is a valid objective in the 
preparation of secondary teachers of English. A questionnaire 
was designed to serve as the basic instrument of the study. Re- 
sponses were solicited from college professors of speech and col- 
lege professors of English, as well as from secondary teachers of 
English. 

The results of the study indicate that oral interpretation is a 
subject of interest and concern to those engaged in teaching Eng- 
lish at the secondary level. Moreover, the secondary teacher of 
English supports the development of skills in oral interpretation 
as an objective of programs designed to prepare secondary teachers 
of English. Skill in reading aloud is deemed a helpful tool in 
teaching English at the secondary level. 
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APPENDIX A 

ISCPET ORAL INTERPRETATION SURVEY 
Questionnaiire Items 



A. I read aloud to my classes: 



1 



0 never 



2 once a month 4 at least once6 almost every 8 every day 

a week day 



B. In teaching English, the ability to read aloud well is: 

I . i 



0 unimportant 2 of minor 

Importance 



4 Important 6 very 

Important 



10 



8 extremely 10 
Important 



C. In teaching English, the lack of skill in reading aloud: 

i; I 

• i •_ 5 



0 is 
definitely 
not a 
handicap 



2 is not a 
significant 
handicap 



4 may be a 
handicap 



6 is a 
handicap 



8 is a 

definite 
handicap 



!! 

-iL 

10 



D. Teachers of English wo read aloud in the classroom should: 



0 read as 2 seek only to 4 

dramatically clarify meaning 
as possible 



seek only < 
to 

identify the 
emotion ap- 
pealed to 



ii 



seek to 8 seek to 10 

convey mean- intensify the 
Ing and mood experience of 
as well as the literature 

dominant emo- 
tions 



E« The formal study of literature based upon the oral approach is com- 
monly called oral interpreatlon . To me, the term oral interpretation 
Is most suggestive of: 



I 



0 acting 



2 reading aloud 4 undramatlc 6 reading aloud8 reading aloud 10 

reading aloud to clarify with controlled 

meaning expression 



F. As part of my preparation for teaching English, I have had 



0 no training 2 experience 
in oral but no 

Interpretation formal 

courses in 
oral interpre- 
tation 




4 one course 6 two courses 8 more than two lOj 
in oral in- in oral in- courses in oral) 

terpretatlon terpretatlon Interpretation 



8 . 



1 



APPENDIX A (cont*d) 



G. (answer part one or two as applicable) 

1. As preparation for teaching English, my undergraduate work in 
oral interpretation has been: 



0 a definite 2 a slight 
liability liability 



4 neither a 6 of some help 8 a definite 
help nor a help 

liability 

2* In teaching English, my lack of preparation in oral interpreta- 
tion has been; 



10 



4 



0 a definite 
asset 



of some help 



4 neither a 
help nor a 
liability 



a slight 
liability 



8 a definite 
liability 
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H. An undergraduate curriculum designed to prepare teachers of English 
should Include: 

1 I ■ ! . I . I . i 

0 no training 2 some 4 at least one 6 at least two 8 more than two 10 

in oral training in course in oral courses in courses in oral 

interpretation oral interpretation oral interpretation 

interpretation interpretation 



I. A course in oral interpretation should: 



0 give minimum 
attention to 
literary 
criticism 



give minimum 
attention to 
oral skills 
and delivery 



4 emphasize 
oral skills 
and matters 
of delivery 



6 give maximum 
attention to 
literary 
criticism 



8 combine 10 

aspects of 
literary criti- 
cism, oral skills 
and matters of 
delivery 



* J. In evaluating the effectiveness of oral reading in the classroom, 
most attention should probably be given to: 



I • B 

0 the 2 

reader's voice 



• i 

the 4 

reader's use 
of gesture 
and movement 



the reader's 6 
selection and 
literary 
analysis 



the reader's 8 
literary 
analysis and 
use of voice 



the combined 10 
effects of se- 
lection, analysi 
voice, and physi 
cal response 
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